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ABSTRACT

Low levels of instructional effectiveness in ialusive classrooms remain a pressing concern. The influence stthool
leadership practicesand teacher collaboration on the effectiveness of inclusive instruction in public elementary
schools was examined. Aredictivei correlational research design total enumeration, and regression analysis were
employed to determine the relationships and predictive power of the study variables. The results based on 220
samples revealed that both leadership practices and collaboration significantly influence inclusive insttion,
partially supporting Bandur ads Soci al. Thedingings suggest that lerevimmmental determinants
(leadership practices) and behavioral determinants (collaboration) interact to shape instructional outcomes, thereby
strengthening teaches 6 capacity to sustain inclusive practices. F L
explain the remaining unexplained variance in inclusive instruction, while educational leaders are encouraged to
enhance leadership development programs and irgitionalize collaborative structures to reinforce teacher
competence, resilience, and readiness in inclusive education.

INTRODUCTION

Inclusive education has become a global priority, yet its success depends heavily on how schools are led and kow teacher
collaborate to meet diverse learner needs. Instead of thriving in supportive environments, many educators struggle with
fragmented leadership structures and weak collaboration, leaving inclusive instruction inconsistent and ineffective.
International stdies emphasize that strong leadership practices and teacher collaboration are essential for building inclusive
classrooms, but these elements remain underdeveloped in many systems (Leithwood, Harris, & Hopkins, 2020; Hallinger,
2011).

Globally, researchighlights that effective school leadership fosters vision, shared responsibility, and professional growth,
while teacher collaboration enhances instructional quality and student achievement (Vangrieken, Dochy, Raes, & Kyndt,
2015; Ronfeldt, Farmer, McQuee& Grissom, 2015). However, reports from Europe, North America, and Asia reveal that
many schools face declining collaboration, limited trust among teachers, and leadership practices that fail to prioritize
inclusion. These conditions weaken instructicgféctiveness and hinder equitable learning opportunities for students with
disabilities.

In the Philippines, the challenge is equally pressing. Studies show that Filipino school leaders often struggle to provide
adequate support for inclusive practickge to resource constraints and systemic barriers (Rabacal, Ocampo, & Cereno,
2020; Jimenez, 2021). Teacher collaboration is also limited, with educators reporting difficulties in sustaining collective
planning and shared instructional strategies (Orlarelstayen & MagneéVentayen, 2020). Instead of fostering teamwork

and innovation, many schools operate in isolation, leaving inclusive instruction fragmented and inconsistent.

In the Davao Region, the problem is particularly urgent. School leadersufthgeal stigma, fragile institutional safeguards,

and resource scarcity that hinder their ability to promote inclusive practices. Teachers, meanwhile, encounter overwhelming
workloads and limited opportunities for collaboration, reducing their capacitgiapt instruction effectively. Despite these
realities, research examining the predictive role of school leadership practices and teacher collaboration on effective
inclusive instruction remains scarce. This gap is alarming because inclusive educatindsdep strong leadership and
collaborative teaching, and without addressing these predictors, reforms risk failing to meet the needs of diverse learners.
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Statement of the Problem

This study aimed to determine the influence of school leadership praditésazher collaboration on effective inclusive

instruction. Specifically, this study focused on the following research objectives:

1. To describe the levels of school leadership practices in terms of vision building, instructional support, and resource
manag@ment; teacher collaboration in terms of shared planning, collective prablemg, and peer support; and
inclusive instruction in terms of differentiated strategies, learner engagement, and classroom inclusivity.

2. To determine the significance of the wdation between school leadership practices, teacher collaboration, and
effective inclusive instruction.

3. To determine the significance of the individual and combined influence of school leadership practices and teacher
collaboration on effective inclusiviastruction.

Hypotheses

Ho 1. School leadership practices do not significantly correlate with effective inclusive instruction.

Ho 2. Teacher collaboration does not significantly correlate with effective inclusive instruction.

Ho 3. School leadership practices do not significantly influence effective inclusive instruction.

Ho 4. Teacher collaboration does not significantly influence effective inclusive instruction.

Ho 5. School leadership practices and teacher collaboration, whebimeay do not significantly influence effective
inclusive instruction.

THEORETICAL FRAMEWORK

This study i s a rSochaloQognitive dheoryB§1®86d1997tich explains that human functioning is
shaped through the reciprocal interaction efgonal, behavioral, and environmental determinants. Within this framework,
school leadership practicesindicated by vision building, instructional support, and resource management, represent the
environmental determinants teacher collaboration expresse through shared planning, collective problsatving, and

peer support, corresponds to thersonal determinants while effective inclusive instruction manifested through
differentiated strategies, learner engagement, and classroom inclusivity, sehelsedigvioral outcomes

Conceptual Framework

Figure 1. This study illustrates that school leadership practices and teacher collaboration, as environmental and
personal determinants, influence effective inclusive instruction as the behavioral outcomei t hi n Bandur ads
Cognitive Theory (1986, 1997).
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